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READING & WRITING
Beyond Daily Expressions

Student’s and Teacher’s Editions

	 Each	student	should	be	provided	a	copy	of	the	student’s	edition	(of	course).	
There	 is	 also	 a	 teacher’s	 edition	 which	 contains	 answers	 and	 suggestions.	
Ways	of	using	the	teacher’s	edition	are	described	below.

When To Assign

	 Completion	of	Beyond	Daily	Expressions	 is	a	3rd	Rank	 requirement.	As-
sign	the	book	once	students	have	finished	Ormandy’s	Opposites,	Part	A.	Stu-
dents	will	generally	also	begin	the	Trialogs	listening	homework	at	this	time.

	 This	workbook	has	five	goals	for	students:

	 1.	 To	practice	spelling	the	individual	words	contained	
in	the	Daily	Expressions.

	 2.	 To	hone	reading	comprehension	by	reading	short	
English	passages.

	 3.	 To	 associate	 the	 Daily	 Expressions	 with	 real-life	
contexts	in	which	they	can	be	used.

	 4.	 To	 practice	writing the Daily Expressions in their 
entirety.

	 5.	 To	 think creatively	 of	 what	 else	 one	might	 say	 in	 such	 real-life	 con-
texts.

	 These	goals	inform	the	way	in	which	the	workbook	was	made,	and	the	way	
in	which	we	use	it.	Please	keep	them	in	mind	as	you	read	the	following	expla-
nation.

Overview of Workbook Contents

	 The	workbook	is	divided	into	four	main	sections:

Daily Expressions, Set A

Daily Expressions, Set B

•	Spelling

•	Situations

(pp. 18–26)

(pp. 27–32)

•	Spelling (pp. 3–11)

•	Situations (pp. 12–17)
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	 Assigned	at	a	rate	of	a	page	per	week,	the	workbook	will	take	30	weeks	to	
complete.	If	it	is	begun	shortly	after	the	students	begin	the	3rd	Rank	(at	which	
time	they	might	be	around	the	5th	grade	of	elementary	school),	they	will	finish	
it	by	the	end	of	that	rank.	When	they	finish	it,	allow	them	to	color	in	the	corre-
sponding	box	on	their	3rd	Rank	Progress	Chart.

	 For	more	on	when	to	assign,	see	“Notes”	below.

How To Begin the “Spelling” Section

Page 1
	 The	“launch”	on	this	page	can	make	quite	a	difference	in	how	smoothly	the	
following	pages	go	 for	your	class.	You’ll	want	 to	budget	about	 ten	minutes	of	
class	time	to	do	it	properly.

	 Begin	by	having	students	read	the	Japanese	text	of	the	introduction	at	the	
top	of	the	page.	They	need	not	read	the	English.

	 Next,	 tell	students	to	work	either	on	their	own	or	 in	pairs,	at	your	discre-
tion.	This	page	has	simple	examples	of	four	of	the	types	of	questions	found	in	
the	following	pages;	challenge	students	to	finish	these	as	you	keep	time	with	a	
stopwatch:	“Three…	two…	one…	go!”

	 Some,	 in	 their	haste,	will	write	messily,	or	not	on	 the	 line.	Firmly	 remind	
them	of	your	neatness	requirements.

	 When	all	are	done,	stop	the	watch	(but	wait	until	later	to	refer	to	it).	Unlike	
the	“real”	workbook	pages,	this	page	has	no	answers	in	the	back	of	the	book.	
Instead,	after	asking	students	to	suggest	corrections	for	each	other,	show	them	
the	same	page	in	your	teacher’s	edition,	on	which	answers	are	printed.	As	per	
our	usual	mode	of	operations,	they	should	correct	mistakes	in	a	different	color	
of	pencil.
	 •	 Point	out	to	students	where	capital	letters	and	punctuation	are	needed.

	 Continue	 to	 read	 the	 instructions	 regarding	 the	 need	 to	 check	 answers,	
and	to	tick	the	box	that	shows	this	has	been	done.

	 Finally,	looking	at	your	stopwatch,	read	out	the	time	taken	for	this	practice	
exercise,	and	have	students	write	it	into	the	“Total	time	taken”	box.	Give	each	
a	penmanship	grade,	and	note	how	many	“uncorrected	errors”	you	find	on	their	
pages	even after	 they	have	checked	 their	answers	against	 the	 teacher’s	edi-
tion.	(A	“zero”	is	best.)
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Page 2
	 For	now,	just	point	out	to	students	that	the	Daily	Expressions	are	printed	
here.	(Later,	they	will	need	to	refer	to	this	page	to	check	the	answers	of	certain	
other	workbook	pages.)	Finally,	assign	the	first	page	for	homework.

How To Check the “Spelling” Sections (pages 3–11 and 18–26)

	 What	 follows	 is	 a	 teacher-centered	 checking	 procedure.	 We	 encourage	
student-centering	whenever	practical,	so	you	may	want	to	modify	what	follows	
to	allow	students	to	take	as	much	responsibility	as	they	can	handle,	and	to	in-
teract	in	English	as	much	as	they	are	able.

	 Near	 the	 start	 of	 class,	 you	will	 receive	workbooks	 from	 the	 students.	 If	
any	workbook	is	not	open	to	the	page	of	the	week’s	assignment,	return	it	to	its	
owner	to	be	resubmitted	properly.

	 At	 the	 bottom	 of	 each	 page,	 there	 are	 instructions	 on	 checking	 the	 an-
swers,	 and	 a	 box	 to	 be	 ticked	 by	 the	 student	 once	 this	 is	 done.	 Before	 you	
check	anything	else,	glance	at	this	box;	if	it	isn’t	ticked,	return	the	book	to	the	
student	at	once.	Perhaps	 they’ve	 just	 forgotten	 to	 tick	 it…	or	perhaps	 they’ve	
forgotten	 to	 check	 their	 answers	 altogether.	 Whatever	 the	 case,	 they	 are	 to	
remedy	this	on	the	spot	as	you	check	other	books.

	 Refer	to	your	teacher’s	edition	to	check	the	answers.
	 •	 If	you	find	a	mistake,	mark	where	it	is,	but	not	necessarily	what	it	 is;	re-

turn	the	book	to	its	owner	to	be	fixed	in	a	different	color	of	pencil.
	 •	 If	you	find	any	mistakes	that	have	already	been	fixed	beforehand	(written	

in	a	different	color	of	pencil	to	be	easy	to	identify),	praise the student for 
doing	the	at-home	answer	check	properly.

	 In	the	end,	write	how	many	mistakes	you	found—not	 including	those	that	
the	student	corrected	themselves	beforehand—in	the	box	at	page	bottom.

	 Give	an	overall	penmanship	grade	from	A+	to	C–.
	 •	 Remember	that	A+	signifies	perfection.	It	is	the	Olympic	medal	of	writing	

neatness.	Be	stingy	with	it.
	 •	 Generally,	D	grades	and	below	are	not	given—except,	 rarely,	 to	 incorri-

gible	slackers	whose	crimes	against	 legibility	are	 too	outrageous	to	 for-
give—and	who	you	know	can	do	better	if	properly	motivated.	(We	grade	
to motivate.)

	 •	 At	this	time,	give	each	student	a	quick	bit	of	concrete	advice	for	improv-
ing	penmanship	and	getting	a	better	grade	next	time.
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How To Begin the “Situations” Section

	 This	section	contains	a	type	of	problem	not	yet	encountered.	Go	over	the	
instructions	carefully	and	 thoroughly	 to	make	sure	students	know	what	 is	ex-
pected	of	them.	Use	a	bit	of	Japanese	for	additional	explanation	if	you	need	to	
(and	if	you	can).

	 Read	the	instructions	on	page	12	together.	As	it	says	in	“A”,	you	should	all	
actually	turn	back	to	page	2	now	and	read	the	list	of	expressions	(Set	A	only)	
together.
	 •	 This	 step	 is	 very	 important.	 It	 reminds	 students	 of	 the	 pool	 of	 possible	

answers	to	the	problems	beneath.

	 As	 the	 instructions	 in	 “B”	 say,	 for	 each	of	 the	 problems,	 students	 are	 to	
give	at	least	one	answer,	possibly	two:
	 a.	 The	Daily	Expression	that	best	matches	the	situation	described.	This	

answer	is	required.
	 b.	 Any	other	phrase	or	expression	they	can	think	of	that	might	also	fit	the	

situation.	This	answer	is	optional.	(Students	may	write	something	here	
for	some	situations,	and	omit	it	for	others.)

	 Do	 the	 “Example”	 together.	Have	 a	 student	 read	 the	 passage,	 and	 then	
discuss	how,	of	all	of	the	Daily	Expressions	in	Set	A,	the	one	that	best	matches	
this	situation	 is,	 “Goodbye.”	Next,	ask	students	 to	 think	of	anything	else	 they	
might	say,	and	 to	write	 their	 ideas	on	 the	 line	 for	 (b).	Praise	all	efforts,	espe-
cially	those	that	demonstrate	thinking	outside	the	box	or	that	stretch	a	student	
beyond	her	comfort	zone.

How To Check the “Situations” Sections (pp. 12–17 and 27–32)

	 As	 above,	 students	 hand	 you	 their	 books	 open	 to	 the	 proper	 page.	You	
first	confirm	that	“I	checked	my	answers”	has	been	ticked.

	 Confirm	with	 all	 that	 they	 did	 indeed	 review	 the	 expressions	 on	 page	 2	
before	beginning	the	homework	assignment.	Any	who	admit	to	having	forgotten	
must	be	encouraged	to	do	it	next	time.

	 Refer	to	your	teacher’s	edition	for	the	(a)	answers	for	each	situation.	Mark	
the	locations	of	uncorrected	errors	and	have	students	fix	them.

	 For	the	(b)	answers	for	each	situation,	praise all honest efforts.	We	do	not	
expect	grammatical	or	spelling	perfection.	Students	may	be	attempting	to	write	
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English	they’ve	never	written	before;	give	guidance	in	correcting	them,	but	do	
so	in	a	way	that	never	makes	them	feel	bad	for	any	mistakes	made.

	 Note	that	your	teacher’s	edition	mentions	possible	answers	for	(b)	for	each	
situation.	Do	not	treat	these	as	“right	answers”	that	exclude	other	possibilities.	
They	are	mainly	provided	as	hints	for	times	when	all	students	are	stumped.	If	
everyone	has	come	up	with	decent	ideas,	you	don’t	even	need	to	mention	the	
alternatives	in	the	teacher’s	edition	at	all.

	 Some	(b)	answers	may	mystify	you	at	 first.	Ask	students	 to	 justify	or	ex-
plain.	For	example,	in	a	recent	PLS	Tokyo	lesson,	for	page	12,	no.	4,	“It’s	8:30	
a.m.	on	Monday.	You	see	your	teacher	at	school.	What	do	you	say?”,	one	stu-
dent	 answered,	 “I’m	 sorry.”	When	 pressed	 for	 an	 explanation,	 she	 explained	
that	 lessons	 begin	 at	 her	 school	 at	 8:20	 a.m.,	 so	 that,	 in	 this	 situation,	 she	
would	have	been	late	for	class!

	 Calculate	how	many	efforts	at	creative	(b)	answers	the	student	has	made,	
and	write	this	score	 in	the	“Bonus	points”	box.	No	deductions	are	to	be	made	
for	spelling	or	grammatical	errors.

Notes

	 More	on	assigning	Beyond	Daily	Expressions:

 • It bridges Ormandy’s Opposites A and B:
	 	 Ormandy’s	Opposites,	Part	A	precedes	Trialogs;	and	after	students	have	

done	about	 30–40	weeks	 of	Trialogs,	we	 take	 a	 break	 from	 that	 home-
work	 to	 begin	 Ormandy’s	 Opposites,	 Part	 B.	 Both	 parts	 of	 Ormandy’s	
Opposites	have	accompanying	workbooks,	but	Trialogs	does	not.	Beyond	
Daily	Expressions	will	thus	be	the	primary	writing	homework	between	the	
Opposites	workbooks.

 • It may finish before you are ready to pause Trialogs: 
	 	 Beyond	Daily	Expressions	ought	to	finish	around	the	end	of	the	3rd	Rank,	

while	 Trialogs	 can	 stretch	 into	 the	 2nd	 before	 you	 pause	 it	 and	 return	
to	Ormandy’s	Opposites.	 If	you	find	 that	you	need	a	 few	more	weeks	to	
get	 to	 a	 good	 stopping	 point	 in	Trialogs,	 you	might	 assign	 penmanship	
or	other	exercises	in	the	students’	notebooks	so	as	not	to	have	a	gap	in	
writing	homework	assignments	after	Beyond	Daily	Expressions	ends.

 • It is not assigned with Daily Expression listening homework:
	 	 Note	that	Daily	Expressions	listening	homework	is	assigned	much	earlier	
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in	 the	PLS	program.	Daily	Expressions	Set	A	might	be	begun	 in	 the	up-
per	year	of	kindergarten,	with	Set	B	generally	 following	 right	after.	This	
workbook	is	much	too	difficult	 for	children	at	that	stage—take	note	that,	
while	other	PLS	workbooks	can	be	given	at	the	same	time	as	the	listen-
ing	homework	to	which	they	correspond,	Beyond	Daily	Expressions	is	an	
exception.

	 The	answer	section	 in	 the	back	of	 the	book	has	the	pages	purposely	out	
of	order.	This	is	to	make	it	less	likely	that	students	will	see	the	next	week’s	an-
swers	when	checking	the	current	week’s.

	 Pages	11	and	26	do	not	have	answer	pages	in	the	back	of	the	book.	Stu-
dents	are	to	look	at	the	lists	of	Daily	Expressions	on	page	2	to	check	their	an-
swers.

	 When	 checking	 answers	 in	 class,	 glance	 at	 “Total	 time	 taken”.	 This	 will	
give	you	a	sense	of	how	heavy	this	part	of	the	students’	homework	load	is.

	 Page	 3,	 exercise	A:	These	 problems	 focus	 on	 blends.	 See	 also:	 Phonic	
Chart	5.

	 Page	4,	exercise	A:	These	problems	focus	on	digraphs.	See	also:	Phonic	
Chart	5.

	 Page	5,	exercise	A:	These	problems	focus	on	contractions.	As	the	note	in	
the	teacher’s	edition	mentions,	many	students	are	likely	to	mistakenly	write	“let	
is”	for	“let’s.”	In	class,	watch	out	for	this	error	and	make	sure	to	explain	it.	Even	
if	 no	one	makes	 the	error,	 it’s	 still	 a	 good	 idea	 to	 touch	on	 the	 subject	when	
checking	answers.

	 Page	6,	exercise	A:	These	problems	focus	on	doubled-up	consonants.
	 Page	 6,	 exercise	 C:	 Note	 that,	 for	 problems	 of	 this	 type	 from	 this	 page	
onward,	a	“letter	bank”	is	no	longer	provided.

	 Page	 7,	 exercise	A:	 These	 problems	 focus	 on	 doubled-up	 vowels.	 See	
also:	Phonic	Chart	6.

	 Page	 8,	 exercise	A:	 These	 problems	 focus	 on	 doubled-up	 vowels.	 See	
also:	Phonic	Chart	6.
	 Page	8,	exercise	C:	These	problems	have	more	blanks	to	fill	in	than	simi-
lar	problems	on	prior	pages.	The	same	is	true	of	pages	9	and	10.
	 Page	8,	exercise	D:	Unlike	similar	problems	on	prior	pages,	 these	prob-
lems	give	no	indication	of	capitalization,	punctuation	or	spacing	between	words.	
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The	same	is	true	of	pages	9	and	10.

	 Page	9,	exercise	A:	These	problems	focus	on	silent	letters,	mainly	“Magic	
E”.	See	also:	Sounds	of	English,	Question/Answer	Set	B	Workbooks,	etc.
	 Page	9,	exercises	B	and	C:	See	note	for	page	8.
	 Page	9,	exercise	D:	This	is	a	new	problem	type:	unaided	translation—es-
sentially,	a	spelling	test.

	 Page	10,	exercise	A:	These	problems	focus	on	silent	letters,	mainly	“Mag-
ic	E”.	See	also:	Sounds	of	English,	Question/Answer	Set	B	Workbooks,	etc.
	 Page	10,	exercises	B	and	C:	See	note	for	page	8.
	 Page	10,	exercise	D:	See	note	for	page	9.

	 Page	11:	This	page	includes	expressions	that	did	not	appear	in	the	“spell-
ing	test”	problems	on	pages	9	or	10.

	 Page	 13,	 no.	 4:	 This	 is	 the	 first	 “dialogue”	 situation,	 with	 a	 blank	 to	 be	
filled	 in.	Just	 to	be	on	the	safe	side,	you	might	mention	 that,	 just	 like	always,	
the	two	lines	below	it	are	for	(a)	the	Daily	Expression	that	fits	in	the	blank,	and	
(b)	 some	other	expression	 that	 could	 fit	 into	 the	blank.	These	blanks	are	not 
for	students	to	add	a	third	and	fourth	 line	to	the	dialogue	(a	misapprehension	
we’ve	seen	in	a	few	classes).

	 Page	15,	no.	1:	Accept	either	 “Again”	or	 “Once	more”	as	answers	 to	 (a).	
Students	don’t	need	to	write	both	(unless	they	really	want	to).

	 Page	 18:	As	 it	 has	 been	 some	 time	 since	 students	 did	 problems	 of	 this	
type,	review	the	instructions	once	more.
	 Page	 18,	 exercise	A:	These	 problems	 focus	 on	 doubled-up	 vowels.	 See	
also:	Phonic	Chart	6.

	 Page	 19,	 exercise	A:	 These	 problems	 focus	 on	 silent	 letters.	 For	 some	
students,	this	may	be	their	first	exposure	to	the	silent	“k”	of	words	like	“know”	
or	“knife”.

	 Page	20,	exercise	A:	These	problems	focus	on	consonants	doubled	up	in	
the	middle	of	words.
	 Page	20,	exercise	C,	no.	3:	This	is	picky,	but	point	out	that	there’s	a	right	
and	a	wrong	way	to	curl	an	apostrophe.

	 Page	 21,	 exercise	A:	 These	 problems	 implicitly	 touch	 on	 the	 “Magic	 E”	
rule.	During	answer	checking,	you	might	note	to	students	the	“consonant	+	e”	
after	the	blank	in	each	word,	and	then	tie	this	back	to	the	“Magic	E”	concept.
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	 Page	21,	exercise	C:	Just	as	with	page	6	in	the	Set	A	section,	for	problems	
of	this	type	from	this	page	onward,	a	“letter	bank”	is	no	longer	provided.

	 Page	22,	exercise	A:	These	problems	focus	on	double	 letters.	Some	can	
be	found	on	Phonic	Chart	6.

	 Page	23,	exercise	A:	These	problems	focus	on	contractions	vs.	words	fully	
written	out.
	 Page	23,	exercise	C:	These	problems	have	more	blanks	to	fill	in	than	simi-
lar	problems	on	prior	pages.	The	same	is	true	of	pages	24	and	25.
	 Page	23,	exercise	D:	Unlike	similar	problems	on	prior	pages,	these	prob-
lems	give	no	indication	of	capitalization,	punctuation	or	spacing	between	words.	
The	same	is	true	of	pages	24	and	25.

	 Page	24,	exercise	A:	These	problems	focus	on	blends	and	digraphs.	See	
also:	Phonic	Chart	5.
	 Page	24,	exercises	B	and	C:	See	note	for	page	23.
	 Page	24,	exercise	D:	This	type	of	translation	problem	is	essentially	a	spell-
ing	test.

	 Page	25,	exercise	A:	These	problems	focus	on	the	two	sounds	of	“gh”	(si-
lent	vs.	 “f”).	As	 the	 teaching	 tip	 in	 the	 teacher’s	edition	mentions,	you	should	
practice	pronouncing	these	words	together	in	class.	Some,	like	“enough”,	might	
be	new	to	the	students.
	 Page	25,	exercises	B	and	C:	See	note	for	page	23.
	 Page	25,	exercise	D:	See	note	for	page	24.

	 Page	26:	This	page	includes	expressions	that	did	not	appear	in	the	“spell-
ing	test”	problems	on	pages	24	or	25.
	 Page	26,	no.	9:	Accept	either	“I’m	afraid”	or	“I’m	scared.”

	 Page	 27:	As	 it	 has	 been	 some	 time	 since	 students	 did	 problems	 of	 this	
type,	review	the	instructions	once	more.

	 Page	29,	no.	3:	The	blank	in	this	problem	is	 in	the	middle	of	a	sentence,	
so	the	answer	should	not	have	a	period.	This	is	a	special	case	for	problems	of	
this	type.

	 Page	32,	no.	4:	Remind	students	that	bullying	is	never	okay.

	 We	hope	 that	 this	workbook	helps	your	 students	 learn	 to	write	 the	Daily	
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Expressions,	and	to	activate	these	expressions	in	their	daily	speech.	We	also	
hope	 you	 have	 plenty	 of	 good	 fun	 together	 looking	 at	 one	 another’s	 creative	
answers.	Enjoy!


