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Fundamentals

Our Goals

	 •	 Though	our	mandated	aim	is	to	teach	English,	we	are	also	obliged	to	culti-
vate	responsibility,	respect,	and	standards	of	good	behavior	and	good	study.

	 •	 Our	 English	 teaching	 priorities	 are,	 1)	 listening	 and	 speaking,	 2)	 reading,	
and	3)	writing.

	 •	 As	a	rule,	we	confirm	student	comprehension	in	listening	and	reading	activi-
ties	to	ensure	that	all	communication	is	meaningful.

	 •	 We	consistently	correct	pronunciation	and	unfailingly	require	best	efforts,	as	
it	is	intrinsic	to	the	language.

	 •	 We	teach	and	require	neat	handwriting—writing	neatly	is	a	courtesy	to	read-
ers,	and	helps	foster	pride	in	one’s	work.

	 •	 We	student-center	our	lessons	to	the	greatest	practical	degree.

Showing Love

	 Communicated	love	is	essential	to	teaching	and	managing	children.	Strat-
egies	for	showing	love	include	the	following:
	 •	 Call	the	students	by	name	often.
	 •	 Smile	and	make	eye	contact.
	 •	 There	is	magic	in	proximity:	seat	the	children	close	to	you.
	 •	 Physical	contact	promotes	warmth:	pats	on	the	head,	mussing	of	hair,	hugs,	

arm-wrestling,	etc.
	 •	 Praise	children	when	they	perform	or	behave	well.
	 •	 Show	genuine	concern	when	kids	do	poorly.
	 •	 Show	interest	in	the	students	personally,	not	just	“as	students.”

Enthusiasm

	 •	 Is	shown	through	caring	attention,
	 •	 Arises	from	the	belief	that	what	we’re	doing	in	class	matters,	and
	 •	 Attracts	interest	and	dissipates	shyness.
	 •	 Remember	 that	 enthusiasm	 does	 not	 require	 shouting—a	whisper	 can	 be	

more	effective	in	capturing	interest	and	focus.

Leadership

	 It	is	a	myth	that	children	always	have	shorter	attention	spans	than	adults.	
They	do,	however,	have	little	patience	for	a	disorganized	teacher	or	for	a	lack	
of	variety	or	challenge.

Important Points
in Teaching English to Children
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	 •	 Provide	 focus:	 if	we	don’t,	 students	will	 find	something	of	 their	own	 to	do,	
leading	to	energetic	conduct	which	adults	characterize	as	“misbehavior.”

	 •	 Cultivate	a	sense	of	classroom	standards;	in	other	words,	form	an	image	of	
how	class	should	be:	what	you	intend	to	teach,	how	it	should	go,	what	you	
will	and	won’t	tolerate	in	student	behavior,	etc.

	 •	 When	 in	doubt,	 decide.	 It	 is	better	 to	decide	something	at	once	 (and	 then	
revise	one’s	decision	later,	if	need	be)	than	to	slow	the	lesson	and	lose	stu-
dent	focus	by	being	wishy-washy.

Fun

	 Enjoyment	 is	 found	 in	 the	pursuit	of	attainable	challenges:	not	 too	easy,	
not	too	hard.	Fun	and	challenge	are	thus	interrelated.	To	learn,	students	must	
focus.	To	focus	requires	a	purpose.	Challenge	imparts	this	sense	of	purpose.
	 •	 Because	 it	 helps	 focus	 students	on	 the	material,	 a	 sense	of	 fun	promotes	

accuracy.
	 •	 All	of	our	games	have	serious	purposes	and	are	chosen	to	meet	educational	

goals.	Likewise,	for	most	of	our	serious	purposes,	we’ve	devised	game-like	
teaching	strategies.

	 •	 Adding	new	“steps”	(additional	challenges)	to	a	game	will	keep	it	interesting	
over	time,	as	well	as	effecting	more	advanced	learning.

	 •	 Psychology	outweighs	pedagogy:	for	example,	no	child	should	end	a	game	
with	no	points,	even	if	we	must	unobtrusively	“cheat	fairly”	to	affect	the	out-
come.

	 •	 Within	a	fun,	fast-paced	game,	error	correction	is	psychologically	easier	on	
students.

Speed & Rhythm

	 •	 During	games,	when	flashing	cards,	and	so	forth,	we	endeavor	to	maintain	
a	spirited	momentum	that	doesn’t	stall.

	 •	 We	allow	as	 little	 time	as	possible	between	activities,	 to	minimize	 time	 for	
distraction.

	 •	 A	speedy	pace	is	intimately	related	to	challenge	and	fun.
	 •	 If	we	focus	for	more	than	a	moment	on	one	student	to	the	exclusion	of	 the	

others,	 it	breaks	our	 rhythm.	Rather,	when	a	student	errs	or	 is	 too	slow	 to	
speak,	we	move	on,	allow	other	students	to	answer	the	question,	and	later	
return	to	whoever	erred	and	give	him	a	second	chance	with	the	same	(or	a	
similar)	question.
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	 •	 Speak	at	a	natural	pace,	to	attune	kids’	ears	to	real	English.

Variety

	 Our	classes	consist	of	a	considerable	variety	of	content	within	each	 les-
son,	but	with	weekly	repetition	of	mostly	the	same	content.
	 •	 We	 have	 much	 to	 cover	 in	 limited	 time.	 A	 speedy	 tempo	 within	 a	 lesson	

makes	variety	possible.
	 •	 Spending	too	much	time	on	a	single	activity	requires	us	to	sacrifice	time	for	

others.
	 •	 Each	 lesson	should	be	 roughly	90%	review,	10%	new	content.	Though	we	

review	much	the	same	content	each	week,	we	steadily	raise	 the	challenge	
level.

	 •	 We	should	vary	the	subjects	we	teach:	e.g.,	not	simply	the	alphabet	all	les-
son,	but	a	 few	minutes	each	on	 the	alphabet,	colors,	numbers,	nouns,	ac-
tions,	etc.

	 •	 We	should	also	vary	our	presentation	of	the	content:	intermix	card-flashing	
with	card	games,	bingo	games,	active	games,	songs,	stories,	etc.

	 •	 Variety	aids	learning	by	building	interest.	And	if	a	student	is	not	interested	in	
a	particular	game,	they	know	that	it	will	end	soon	and	a	different	activity	will	
begin.

Class Management

	 The	principles	above,	when	put	into	practice,	generally	make	it	unneces-
sary	for	us	to	take	disciplinary	action.	When	we	find	it	necessary	to	scold	chil-
dren,	 the	 fault	 often	 lies	with	us,	 the	 teachers,	as	we	have	 likely	 failed	 to	be	
loving,	enthusiastic	leaders	who	maintain	tempo,	fun,	and	variety.
	 •	 Governing	children’s	behavior	is	the	duty	of	an	educator,	as	we	have	a	role	

in	students’	upbringing	and	must	help	them	learn	self-control.
	 •	 Praise	good	behavior:	people	 tend	 to	 repeat	behavior	 for	which	 they	have	

been	praised;	and	those	whose	behavior	is	less	than	ideal	will	often	imitate	
their	peers	in	hopes	of	similar	praise.

	 •	 After	 disciplining	 a	 child,	 praise	 him	 or	 her	 soon	 after—for	 even	 a	 slight	
achievement.

	 •	 Expect	good	behavior.	React	at	 the	very	beginning	of	 sloppiness	or	disre-
spect,	so	that	problems	don’t	snowball.

	 •	 Good	behavior	is	most	easily	enforced	during	games:	when	students	break	
rules	of	decorum,	they	lose	turns,	points,	chips,	etc.	Without	overt	scolding,	
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we	make	 it	 their	own	responsibility	 to	behave	well.	The	good	conduct	 thus	
achieved	tends	to	carry	through	the	lesson.

	 •	 Conversely,	 don’t	 stop	 the	 game	 to	 nag	a	 child.	Shaming	one	 student	will	
dim	the	enthusiasm	of	all.

	 •	 Students	 learn	 better	 when	 not	 distracted	 by	 misbehavior,	 their	 own	 and	
their	peers’.	They	prefer	teachers	who	set	clear	parameters	of	deportment.


