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Using Words Words Words

Overview

Words Words Words is a series of three workbooks, each with an accompanying answer 
booklet and audio. We use it to teach and review many of the words that most commonly 
appear in junior high school English textbooks in Japan.

 • Students practice reading and writing nearly 800 important English 
words.

 • They encounter these words in the context of fun stories and dia-
logues.

 • Each unit has a grammar focus, featuring the key grammatical struc-
tures taught in junior high English classes.

 • By assigning the audio and conducting follow-through exercises in 
class, we engage all four English skills—listening, speaking, reading and writing.

Volume One can be assigned to students in the sixth grade of elementary school or older, 
or to younger returnees or advanced students. It is a requirement in the 1st Rank.

GOals

Build vocabulary
Based on an analysis of the six English textbooks approved by the Ministry of Education 
for use in Japanese junior high schools1, we selected 792 words to teach in Words Words 
Words. If a word appears in all six of those public school textbooks, students will find it here 
as well—plus many more.

Review vocabulary
Many of the vocabulary words in Words Words Words will not be new to students. The ex-
ercises give them a chance to review such words in meaningful contexts.

Spelling
Even with familiar words, one new challenge will be to learn to spell them. The exercises 
provide a chance to write every vocabulary word at least once—some of them, many times.

Reading comprehension
The clues for the crossword in each unit appear in the context of a story (for “Across”) and 
a dialogue (for “Down”). Encountering words in context is key to learning them, so we’ve 
made sure that each vocabulary word appears several times in the context of a sentence.

The stories and dialogues provide plenty of other interesting input and higher-level vocabu-
lary, complete with mini-glossaries.

Grammar focus
We analyzed English textbooks to identify grammar points commonly taught in each year of 
junior high. Every unit of Words Words Words contains a grammar focus: the story and dia-
logue employ a given grammar point repeatedly, and this is reviewed in follow-up exercises.
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1 The textbooks analyzed: Columbus 21, New Crown, New Horizon, One World, Sunshine English 
and Total English.
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Volume One focuses on grammar corresponding to the first year of public junior high 
school; Volume Two, the second year; and Volume Three, the third year. Students of private 
junior high schools may encounter this grammar on an accelerated schedule, but all can 
benefit from further practice.

Listening reinforcement
The accompanying audio contains all word lists, stories and dialogues.

assiGninG

Prerequisites
Before students attempt Words Words Words, they should have completed the PLS reading 
and writing program (or equivalent) up to Oxford Reading Tree Stage 4 for reading, and Op-
posites Workbook B for writing.

When to assign Volume One
 • Students will ideally be in the sixth grade of elementary school, or the first year of junior 

high school. But we ultimately base homework assignments on English level, not age.
 • Volume One is a 1st Rank requirement.
 • We may choose to assign it to returnees or advanced students younger than the target 

age. To accommodate younger learners, all kanji have furigana attached.
 • Students older than the target age may use Words Words Words for review or remedia-

tion.

How to launch Volume One
Hand out the workbooks, answer booklets and CDs. Have all students open the workbook 
together. Point out the audio list and the “Introduction” at the front, but you need not read 
through them in class.

Together, read through “Doing the Homework” on page 2. Help students understand what is 
expected of them for each part of a unit. In particular, explain how to best study the vocabu-
lary, when to do the listening, and how they should check their own answers before coming 
to class the next week.

You may find it more effective to only explain the parts of the unit you will be assigning as 
homework that day. For example, if you will assign Parts A through C only, save the expla-
nation of Parts D through F for the following week.

Weekly pace
Most classes will need more than a week to complete a given unit. We advocate a two-
week assignment plan, but one- and three-week options exist.

Two-week assignments
Week one: Study the word list in Part A, then complete the exercises in Part B and the 
crossword puzzle in Part C.
Week two: Review Part A as assigned, make any corrections to Parts B and C, and com-
plete the exercises in Parts D, E and F.
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Three-week assignments
Use this option for classes who need to study Words Words Words, but seem likely to strug-
gle. This may be due to a lower English level, or to lack of time because of other commit-
ments (club activities, school homework, etc.).

Week one: Study the word list in Part A, then complete the exercises in Part B.
Week two: Review Part A as assigned, make any corrections to Part B, and complete the 
crossword puzzle in Part C.
Week three: Make any corrections to Part C, and complete Parts D, E and F.

Students who cannot handle Words Words Words even on a three-week schedule should 
probably put it on hold for a while. In class, use the Junior High CC Cards each week with 
them to focus on the grammar needed in Words Words Words. As they will still need writing 
homework of some kind, assign Grammar Crammers, Get Writing!, journal writing, or gener-
al notebook writing. These students can resume Words Words Words later.

One-week assignments
Advanced classes or students capable of major time commitments may be assigned a full 
unit per week. Make sure your students can handle this option before using it.

Assigning listening
Three types of audio accompany each unit: Word lists for Part A; the story in Part C; and 
the dialogue in Part C. How to assign each is covered below.

Point out to students the headphones logo on the pages of the workbook for which audio is 
available.

Note that Part A listening should always be assigned. However, Part C listening can be op-
tional, and may not be needed for students who can complete the crossword without help.

Assigning Volumes Two and Three
You may elect to assign Volume Two immediately after Volume One, but please note that a 
slight delay between workbooks is also an option. In particular, the “grammar focus” portion 
of each unit increases in level by one junior high school year’s worth per workbook; take 
care that students are ready for each higher challenge before assigning the next workbook.

Parts Of each unit

Part A
Tell students to listen to the Part A audio as they study the word list. The Part A audio in-
cludes Japanese definitions of the words in the list, as well as usage examples for some 
words. This will help students understand the words 
they are studying, so they should listen as they read 
the list in Part A.

Some of the words will already be familiar to them. For 
any words that are new or still difficult, they have the 
option of writing in the definition next to the word. (En-
courage them to write in pencil, so that they can erase 
later once they’ve mastered the word.)
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Students may read the word list and listen to the audio as many times as they wish, until 
they’re confident that they’ve learned the words. We need not assign a specific number of 
listening times, though you can if you think it will be helpful.

The audio for each unit is divided into three tracks, which correspond to the three columns 
of words in Part A. This should make it a little easier for students to focus on words that 
give them trouble.

The answer booklet also has Japanese definitions printed, though these are less detailed 
than the information in the audio. Make sure students understand that they do not need to 
copy all these definitions from the answer booklet—they should only write definitions for 
words they don’t already know.

Part B
The best way to do these 
exercises is with the top 
half of the page covered—
not an ideal setup, but un-
avoidable due to page lay-
out contingencies. Remind 
students of this the first few 
weeks you assign Part B.

For the first six problems, 
students unscramble the 
letters to write the words; 
for the latter six, they re-
write the words with correct 
spe l l ing .  The Japanese 
provided is to clarify which 
word is meant.

Part C
Students read the story and dialogue and fill in the missing words in the sentence. All miss-
ing words will come from the vocabulary list in Part A. They are not to leave the missing 
words blank within the story/dialogue.

The length of the missing word is indicated by the number of blank lines. In a few cases, 
the missing word will be in the plural, although the 
word in the list was in the singular, etc. (You may 
point out this possibility to students beforehand, but 
please note that not pointing it out creates a learn-
ing opportunity for them.)

After filling in a missing word in the story/dialogue, 
they must fill in the corresponding boxes in the 
crossword puzzle on the facing page. Point out to 
students that, once a word in the puzzle is filled in, 
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it provides clues for whatever other words cross it.

As students read the stories and dialogues, they 
will encounter potentially unfamiliar words. To 
help, a glossary box is provided for each story 
and dialogue. One good reading strategy is to 
read the glossary first; this prepares the student 
to read the story/dialogue with fewer hiccups.

Part C audio
Unlike the Part A audio, we normally assign students to listen to the 
Part C audio after completing as much of the crossword as they can. 
The recorded story and dialogue contain the missing 

words—that is, the answers to the crossword—so listening first will give 
away the answers.

However, weaker students or classes may have the option of listening to the audio before 
completing the crossword. We only insist that they should not simply listen and copy the an-
swers. They must listen, stop the audio, then complete the puzzle.

Part D
This, like Part B, is two exercises in one. For the problems on the left-hand side, students 
are to write some of the extra words which have appeared in the unit’s story or dialogue; 
these are not vocabulary 
words from the unit. (These 
have generally been listed in 
the glossary box.)

For problems on the right-
hand side, students are to 
write the antonym of each 
l isted word. The answers 
here are vocabulary words 
from the unit.

Part E
Each unit focuses on a grammar point. For example, Unit 1 features be-verbs and “this/
that”. Each of the sentences in Part E contains this grammar (e.g. “This is my English 
school bag!”). These five sentences have appeared in the story or dialogue.

Students translate each sentence from Japanese back into 
English, from memory if they can. If they cannot, they are free 
to flip back two pages and copy the sentences.

All translation-based exercises present the possibility of mul-
tiple right answers. Make sure students understand that any-
thing they write, as long as it is free from errors and faithfully 
reflects the Japanese, is considered correct.
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Part F
These five sentences are variations on the five sentences in Part E. For example, one Part 
E sentence is, “Why are you late?” The corresponding Part F sentence is, “Why are you 
sad?” Although students have not seen the latter sentence 
elsewhere in the workbook, they ought to be able to suss out 
how to write it by following the pattern of the Part E sentence.

This exercise is the most challenging “output” portion of each 
unit. If students struggle, use examples to help them see how 
to work from the Part E pattern to create the Part F sentence.

review units

Every five units, there is a review unit. There are 26 problems, each with a word missing. 
Students check the box of the word that fits best. When done, they should check their an-
swers, as usual.

It is not required to write the missing word into the 
blank, but students may if they wish. You might also 
assign this for added writing practice, at your discre-
tion.

As there is no writing required, the homework and in-
class check should not take long. Review units should 
generally take only one week. However, spreading it 
over two weeks (a page per week) is certainly also an 
option.

checkinG

Student self-check
After finishing a section of the workbook, students are to check their own 
answers. Each page in the workbook indicates the corresponding answer 
booklet page to check.

After fixing any errors they find in a different color pencil, they are to tick 
the “I checked my answers” box at the bottom of the workbook page. They 
will also write in how many minutes the page took them, but are to leave 
the “Uncorrected errors” box blank.

In-class vocabulary check
Before students open their workbooks, you will open your copy of the answer booklet and 
give a round-robin quiz on a selection of vocabulary words from the unit. Ask, “How do you 
say … in Japanese?”

(If you can read hiragana, you’ll be able to check whether the students’ answers match 
those in the book. If you can’t read hiragana, enlist other students to help you confirm an-
swers.)

If a student cannot answer, give a red chip. If she gives an imperfect answer, give a yellow 
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chip. (Two yellow chips equals one red.) Any student who gets two red chips (or the equiv-
alent in yellow chips) must re-study the workbook and audio, and take this quiz again the 
following week. (This system is similar to the way we check True Stories.)

Students who answer satisfactorily don’t need to be given chips of any color.

Repeat enough rounds that each student has answered for three to five words, then move 
on to the in-class exercise check.

If you are spending two or three weeks per unit, and a student cannot pass this quiz even in 
the final week of the unit, huddle with him to find out what’s wrong and offer tips to improve 
his study habits. If the problem persists week after week, look into providing extra help. As 
a last resort, switch to an easier homework assignment and save Words Words Words for a 
later date.

In-class exercise check
When a student hands you her workbook (opened to the correct page), look first at the “I 
checked my answers” box. If it has not been ticked, return the workbook to the student with 
instructions to check her own answers on the spot.

If a student has cleared this first hurdle, glance through the page for any uncorrected er-
rors. If you don’t find any, praise the student for thoroughly checking her answers. She may 
write a zero in the “Uncorrected errors” box.

If you find errors, have the student fix them on the spot. If there are too many, she’ll have to 
fix them at home. Have her write the number of errors you found in the “Uncorrected errors” 
box. Remind her to check her own answers more thoroughly next time.

You should become suspicious if a student presents a workbook page with no errors and no 
corrections. These exercises are challenging, after all. Probe a bit to make sure he is not 
simply copying the answers from the answer booklet.

Also glance at the “Total time taken” box. If the student seems to be spending an inordi-
nately long time on the homework, the workbook may be too hard for him overall.

fOllOw-thrOuGh

Comprehension questions
To measure comprehension of the stories and dialogues, as well as to motivate careful 
reading, ask comprehension questions on the plot. 

We provide a list of comprehension questions for each unit, but you might prefer to formu-
late your own. To form easier questions, simply convert sentences in the story to question 
form: for example, “Today, Mio wakes up at seven o’clock,” would become, “Today, what 
time does Mio wake up?”

More complex questions can ask students to summarize events (“What did Mio and Kazuki 
do during breakfast?” “They fought over the milk.”) or to guess how characters in the story 
felt about certain events (“Why did Mio feel sad at lunchtime?” “Because she was having a 
bad day,” etc.).
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Battle Lines
In larger classes, students can form teams to challenge each other to vocabulary contests.
 1. Each team needs at least three members.
 2. Team A has their books open. Team B does not.
 3. The members of Team A select a word from the vocabulary list for the unit.
 4. They ask the first member of Team B, “What does … mean?”
 5. If this student can give the Japanese meaning, Team B earns a point. (Team A confirms 

this.)
 6. The members of Team A ask the next member of Team B, “How do you spell it?”
 7. If this member can answer correctly (which Team A confirms), Team B earns a second 

point.
 8. The members of Team A tell the third member of Team B, “Use it in a sentence.”
 9. The teacher will award between zero and three points to Team B, depending on the ac-

curacy and complexity of the sentence this student gives.
 10. This round is over. Team A closes their books; Team B opens theirs and lobs the same 

three challenges at Team A.
 11. After a number of rounds determined by the teacher (who is managing time), the team 

with more points wins.

Words Words Words will help your students expand their store of words (and words, and 
words) as well as reinforce grammar, listening and reading comprehension. Enjoy!


